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1.1 Introduction 

Rose and Gallup (2005) alluded that disorderly conduct in the 
formal school system has been lingering for a number of years and as a 
result, has been a cause of concern for the school systems for several years. 
Akey (2006); Barriga et al., (2002), studies highlighted that those 
classrooms in which students were consistently disrupting class time 
teaching actually achieved poor academic results due to less teaching 
engagement time and these disruptive students as a result, scored lower in 
their tests when compared to those who were not disruptive during class 
time. The cost associated with controlling disruptive behavior exhibited in 
classrooms is an important factor to be considered as the problem seems to 
be escalating among our students (Herschell, 1999).  

1.1.1 What Constitute Inappropriate Classroom Behavior? 

The truth is “You can ignore inappropriate behavior when it meets 
the following criteria: a) It is of short duration and not likely to persist or 
spread; b) It is a minor deviation; or c) Reacting to it would interrupt a 
lesson or call attention to the behavior (Emmer et al., 1989, p. 105). 
However, when it becomes problematic, this cannot be overlooked. It must 
be dealt with and so educators must take charge. According to Mendler and 
Curwin (1983), "Taking charge means facing up to the problems related to 
discipline. Effective classroom and school management occurs in a 
systematic, yet flexible, manner that allows and encourages both student and 
teacher growth through communication and understanding" (Mendler & 
Curwin, 1983, p.1). Duke and Meckel, (1984) highlight, “some teachers 
constantly struggle to get the students’ attention, gain some semblance of 
order, confront disruptions and maintain enough energy to get through their 
planned lessons. Other teachers have given up the struggle. While other 
teachers orchestrate smooth operating classrooms where students 
cooperatively and efficiently go about the business of learning with minimal 
disruptions” (p. 3). All in all, teachers regarding their years of service, have 
had deal with disruptive students. Concretizing the point, Shen et al., (2009) 
study revealed that beginners as well as experienced teachers had to deal 
with disruptive behavior exhibited by students in the classroom.  
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1.1.2 What constitutes good discipline?  

Good discipline means different things to diverse teachers. For a 
number of teachers, it means absolute quiet, at the same time, others will be 
happy with a decreased level of work-related noise; while some it means 
self-control, and still for others, it means complete submission. However, to 
all it means that students do as they are requested, and do not challenge the 
teacher (Chernow, 1989).  

2.2 Traditional Methods Commonly Used to Curtail Disruptive 
Behavior 

Educators in their journey to deal effectively with classroom 
disruptive behavior utilize different techniques to address disruptive 
behavior. Some might use the classification systems which tend to give a 
student a negative label as “lazy”, “stupid,” (p.61). This direct labeling can 
as DiGiulio (2000) suggested put students into a more reserved attitude. In 
addition, others might use the predictive consequences. For example, 
educators might use statements such as “You will end up in jail,” or “You 
will never amount to anything” (Valentine, 1987, p.61). It is suggested that 
these negative statements can adversely affect students’ self-concept. Others 
will make use of threatening punishment. For example, “If you don’t stop 
that behavior, you will be in detention today” (p. 62). In this instance, power 
is transferred to the student who might choose to use it. In this situation, the 
educator might not be able to get it back (Valentine, 1987). 

As a result, educators often times feel dismay when they perceive that they 
are not dealing effectively with students’ disruptive behavior. In fact, it is 
suggested that they might become discouraged and subsequently, lack the 
interest to plan engaging lessons. This can have a spiral effect on learners as 
they too might become demotivated and lose interest in learning which 
might lead to underperformance. The underperformance of learners can have 
serious repercussion in later years, which can lead to high dropout rates, 
poor social behavior and poverty (Prinsloo, 2005).  Hence, for the most part 
the approach taken by educators in confronting disruptive behavior or 
indiscipline generally has to do with rules and punitive punishments. 
DiGiulio (2000) asserted that the classroom should be a safe place for 
students to learn but sometimes it can become negative and adversarial. 
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In a 2017 study conducted by Simpson (2017), it was highlighted 
that most of the responses used by the teachers in dealing with disruptive 
behaviors were reactive and punitive and based on observations did not work 
effectively. In fact, the primary methods that teachers used were:  

Name calling. Sometimes educators would call students different name in a 
bid for them to stop what they are doing and settle down. They used 
disparaging themes such as ‘idiot’ or ‘fool’ to name a few. However, name 
calling was less frequent in the classroom. 

 Shouting. Teachers had to be constantly shouting on top of their 
voices in order to keep the class under control. Many times students were 
constantly shouting. In addition, the classrooms were very noisy and 
teachers had to be constantly shouting, telling students to behave. 

 Sending students outside. It was evidenced that in severe cases 
when students became very disrespectful especially to the class teacher and 
constantly disrupting class, the teachers would literally force them to go on 
the outside. Sending students outside as a form of discipline is a reactive 
approach and Wehby et al., (2003) asserted that during this time away from 
the class, students would have missed lessons and over time, this can result 
in a negative effect on their academic growth.  Researchers contend that this 
is another ineffective method of dealing with indiscipline (Charles, 1996; 
Farmer, 1999; Williams, 1998). 

 Ignoring. As a strategy, teachers would sometimes, ignore the 
behaviors of students by pretending as if that particular behavior is not 
happening. This method was utilized especially when the teacher was aware 
that the students being disruptive were seeking attention.  

 Asking students to stand at the back of the class. Students who 
were constantly disrupting the teaching and learning session would 
sometimes be asked to stand around the back of the class as a means of 
punishment. This was usually in a corner at the back of the classroom. 

 These methods have been commonly used by educators for a 
number of years but have proven ineffective and have not been able to bring 
about any significant change.  
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Other studies conducted on classroom management (Cotton, 2001; 
Wang, Haertel, and Walberg, 1998) showed a distinction between successful 
and unsuccessful managers outlining that the crucial factor was not about the 
responses given to problematic behavior exhibited among students but rather 
the quality time spent by educators in their overall planning and preparation 
of instructional lessons and the proper utilization of techniques of group 
management that educators employed to prevent disruptions.  

Researchers and educators alike tend to agree that much emphasis 
has been placed on a number of intervention strategies to deal with the issue 
of disruptive behavior but according to Wehby et al., (2003) greater focus 
needs to be spent on those interventions that will better prepare and equip 
teachers to effectively teach their lessons despite the behavioral problems 
that exist. It would seem to suggest that these reactive measures taken have 
not been effective in managing students’ disruptive behavior. As Nelson and 
Scott (1999) orate school-wide disciplinary policies are “typically designed 
to react to, rather than to prevent, dangerous and disruptive behaviors (p.55). 

Effective disciplinary policies can be maintained when all 
stakeholders are duly informed of the kinds of policies instituted and student 
contact code and allowing for the information to be accessible and readable 
to all involved in the process (Gushee, 1984). Additionally, established 
classroom norms can create a catalyst to optimize learning and provide an 
opportunity for a safe learning environment, however, if not utilized 
appropriately can escalate the disciplinary problem. Hence, Nichols (2000) 
asserted that those classrooms that are more motivated as opposed to those 
that use a reactive approach could be more effective in reducing behavioral 
problems in the future.   

Based on the above assertion, it can be assumed that dealing with 
disruptive behaviors has been a challenge for most educators and that no 
single technique or method that can be used to address students’ disruptive 
behavior. Numerous research studies have highlighted myriad approaches 
that can be used to deal effectively with disruptions and indiscipline in 
schools. What has been echoed by researchers is that reactive and punitive 
measures that have been used to deal with problematic behaviors in schools 
have been ineffective (Maag, 2001; Skiba & Peterson, 2000; Townsend, 
2000).  
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As Skiba and Peterson (2000) and Maag, (2001) suggested, new 
ways are needed in order to move away from the traditional approach to 
dealing with indiscipline. It is suggested that a healthier classroom 
environment will positively affect the teaching and learning environment 
due to less interruptions within the environment.  Bru’s (2009) study 
suggested that a classroom environment that is more peaceful tends to have 
learners who learn better. When the classroom environment is more 
peaceful, a greater level of concentration can be exhibited.  

Educators have to become aware of this reality and develop 
strategies to effectively deal with the frequency of disruption in the 
classrooms. In fact, studies have shown that classrooms that are motivational 
and focus on mastery goals tend to have less disruptive behavior than those 
that were more performance-based. It was suggested that the classroom 
environment could influence students’ behaviors (Kaplan, Green & Midgley, 
2002). 

One leading researcher, Swick (1980) shared the view that 
educators should not expect children to be always orderly and well 
mannered. In fact, this ideology will only create frustration on the teacher’s 
part. Children come to school with their own feelings and emotions and like 
adults, their feelings can ensue into conflict with others. Glasser, 1977; 
Johnson, 1976; Morris, 1978 (as cited in Swick, 1980) argued that in any 
given classroom there will exist behavioral problems and challenges and 
therefore, setting the right tone where behavioral problems are minimized 
and dealt with appropriately, is warranted.  

Below is a list of practical techniques, responses and approaches 
that educators can use in managing disruptive behaviors in the classrooms. 
These techniques, responses and approaches have been researched by many 
and documented. They have been found to be effective in dealing with 
classroom behavioral problems. It is important to note that no single 
approach of itself is effective in dealing with classroom behavioral 
problems. However, research and practice have shown that the effectiveness 
lies in how educators utilize the different techniques and approaches with the 
students they teach (Swick, 1980). 
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3.1 Curtailing Disruptive Classroom Behaviors: A Guide to Effective 
Classroom Management Techniques 

3.1.1 Utilize a Preventive Approach 

Students come to school with many challenges and issues and are seeking an 
outlet to vent. It is therefore important for the teacher to create an engaging and 
interesting learning environment. As teachers engage students they should 
ensure that, the curriculum is one that is engaging, stimulating, and proves some 
amount of challenge to the students.  

According to Swick (1980), many of the behavioral problems exhibited among 
students can be prevented if teachers take the time to know the students they are 
teaching, have a well-established and organized program of studies, display a 
level of confidence, and get involved with students in a positive way. Based on 
research Swick puts forward approaches that can be used by educators in dealing 
with disruptive behaviors in schools (McAfee, 1977; Miller, 1977; Purkey, 
1978, as cited in Swick, 1980). If teachers begin to create a preventive discipline 
classroom environment that is goal oriented, stimulating and engaging, students 
will have less time for misbehave in class.  

3.1.2 Establishing Fair Limits 

Research suggests that when students become aware of what is expected of them 
then they in turn will be more consistent, constructive and thoughtful to the 
desires of the teachers within the classroom environment. It is also evidenced 
through research that when students perceive that rules set for them are 
reasonable and fair, they tend to behave in a more positive manner and hence are 
more productive.  

Importantly, the creation of rules at the onset of the school year is important and 
care should be taken in not having a list of do’s and don’ts for students as this 
can cause students to become frustrated and lead to a negative reaction from 
them (Swick, 1980).  It is important from the get go that students become 
involved in the establishment of rules. When students are actively involved in 
setting classroom rules, those rules become more meaningful to them and they 
are better able to see the rationale for establishment of these rules. It is 
suggested that once students understand the basis for classroom norms, the more 
they will want to comply (Swick, 1980). Classroom indiscipline or disruptive 
behavior of students occurs because rules have not been established or those 
established are not perceived by students to be practical (McAfee, 1977; 
Osborn & Osborn, 1977; Tanner, 1978 as cited in Swick, 1980).  
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Once clear rules are set and established, teachers must endure that they are 
followed by students. Teachers must also set clear examples for students to 
follow and guide their behavior.  

3.1.3 Set a Positive Example 

Interactions between teacher and student are important in building and 
fostering students’ self-image and attitude. Social learning theory (SLT) 
views learning in a social context. Individuals within the environment learn 
from each other through the process of modelling, observation and imitation. 
Bandura (1977) shared the view that learning within the classroom setting 
can be influenced by interactions, which can impact behavior. Therefore, 
how individuals socialized within the environment can impact the 
environment. This supports the claim of Swick (1980) who shared that 
teachers based on their role can provide students with a classic model of how 
to behave and learn.  

Teachers who are motivated and well organized about their content area can 
to a certain degree influence some students to develop the desire to learn 
based on the example set, on the other hand, the teacher who is not 
organized and is demotivated cynical is according to Swick (1980) 
“inviting” the student to misbehave” (p. 13). Research findings seem to 
suggest that “teachers who listen to students, have a relevant curriculum, and 
involve students in active learning have fewer behavior problems than do 
their less involved counterparts” (p.13).  (Bailey, 1977; Denton, 1978; 
Harrison, 1976; Kaplan, 1973 as cited in Swick, 1980). 

3.1.4 Restore Order When a Problem Occurs 

Students within the classroom are very mindful of the teacher’s reaction. 
Whenever there is a disciplinary matter to address, students usually observe 
how the teacher deals with the problem.  Because restoration of order is 
important in any given classroom, the identification of the problem and 
exercising one’s energies in resolving it is of paramount importance in 
regaining an orderly classroom.  

Care should be taken to avoid emotional outbursts and if the matter is 
simple, it should be treated as such and the teacher should direct students to 
return to their work.  If the problem is more severe, taking the student out of 
the classroom environment is recommended. The problem should be 
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constructively dealt with. Dealing with an issue or problem in a constructive 
or appropriate manner can send a positive message to students. It can allow 
them to have an impression that the teacher is in control of the situation 
(Davies, 1976; Manne, 1975; Pereto, 1976 as cited in (Swick, 1980).  

3.1.5 Handle Your Own Problems Whenever Possible 

From research conducted, it is suggested that a leader is viewed as effective 
if he/she can exhibit a sense of control and direction. Classroom teachers are 
seen as leaders and as such should exert that influence in the classroom. If 
classroom teachers continuously send disruptive students to the principal 
then students might think that the teacher cannot handle his/her own problem 
and consequently, the teacher can lose control of the students.  

Certain problems within the classroom will require the intervention of the 
leader of the school, however, it is suggested that teachers should exercise 
their power and try as best as possible to delegate classroom management to 
others. It is also suggested that students tend to respond more positively to 
teachers who they perceive have the ability to exercise effective classroom 
management styles. A disruptive student is more likely to be influenced by a 
teacher who has good classroom management skills as opposed to one who 
is unable to handle problems and usually refers problems to the principal 
(Davies, 1976; Markle et. al, 1977; Morris, 1978, as cited in Swick, 1980). 
In addition, teacher and student can agree together on a solution.  

3.1.6 Locate the Real Problem 

The goal of the teacher should be to identify a genuine solution to an issue or 
problem within the classroom.  For this to happen, the real cause of the 
problem must be identified.  However, for the most part, students’ 
behavioral problems are usually treated with urgency and often, little time is 
put into thoroughly examining the root of the problem. It is suggested that 
when the classroom environment is settled then proper reflection be done by 
the teacher in a bid to locate the real problem. The following questions 
should be considered: Was the behavior reflective of a continuous student 
problem? Is the student utilizing this behavior to avoid coping with the real 
problem? Does the situation reflect a student-teacher value conflict? As the 
teacher, am I overreacting to the behavior that is really a normal part of 
human development? Are conditions in the classroom, at home, or in the 
community prompting students to misbehave? 
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It is suggested that a full understanding to these questions can assist in 
finding out what the real problem is (Bailey, 1977; Reed &Avis, 1978; 
Wilde & Sommers, 1978 as cited in Swick, 1980). It is my belief that 
teachers who spend more time investigating the cause of the problem, 
usually understand it better, and are more motivated to apply problem 
solving techniques in addressing same.  

3.1.7 Change the Classroom Environment when needed  

It is suggested that students’ continuous disruption can be an indication that 
the classroom needs to be reorganized.  The learning environment can be 
impacted by the size of the classroom. Studies suggest that humans on a 
whole can respond negatively to overcrowding. Apart from reducing the 
class size, teachers can infuse other techniques that can allow the classroom 
to be more conducive to learning. Smaller group arrangements or even 
outdoor learning can be effective in reducing the level of disruption in 
classes (Heyman, 1978; Kelley, 1978; McAfee, 1977; Osborn & Osborn, 
1977 as cited in Swick, 1980). In support, Simpson (2017) study highlights 
that structural classroom dynamics, mainly poor classroom ventilation can 
impact how students behave within the classroom.  

The results indicated that structured classroom dynamics in particular poor 
classroom ventilation highly affected students’ behavior in class. 
Observations revealed that most classrooms were not properly ventilated and 
were rather dark and students were often times hot and miserable.  

 In regard to this, one respondent expressed concerns that there could 
possibly be an association between the physical classroom structure and 
disruptive behavior among students. The respondent also shared that poor 
classroom conditions including ventilation precipitated behavioral problems 
in the classroom.  

 From the study conducted, one respondent suggested that when the 
learning environment becomes uncomfortable students would react to this 
and become restless. The respondent made a point that the restless behavior 
is demonstrated in several ways by students walking in and out of class, 
standing up or disturbing other students in class. The following captures the 
feelings of the respondent who stated:  
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They are aggressive in the classroom and no ventilation, if you realize the 
ventilation is very poor in the classroom so the heat comes in and it makes 
them very aggressive and soon as you do something they just snap.  We 
really do not have windows we only have three or four holes that air can 
pass through and that definitely affect them (R3). 

Similarly, it was observed that as students became restless they would just 
walk out of the classroom and when asked why they would respond, “miss 
me hot man” or class too uncomfortable. Importantly, teachers have to 
become more proactive in engaging in other techniques that can allow the 
classroom to be more conducive to learning.  

3.1.8 Provide Alternatives to Undesirable Behavior  

Research highlights that teachers can benefit from the development of 
alternative behaviors in the teaching and learning process that is, using 
different behavioral responses based on the particular characteristics of the 
students. The goal of the teacher should be to develop an alternative for 
students to achieve their goals without causing major disturbances to the 
learning environment. Sometimes the teacher can respond in a soft tone 
whereas in other instances a firm tone is more appropriate, based on the 
situation. 

Although alternatives to undesirable behaviors might prove useful and 
effective in maintaining classroom order in some instances, it should be 
noted also these alternatives are not the solution to the problem of 
indiscipline or disruptive behaviors and so attention should be placed by 
both teacher and student in identifying the real cause of the misbehavior 
(Brown & Payne, 1977; Glasser, 1977; Hipple, 1978; Maynard, 1977 as 
cited in Swick, 1980). Focusing on the real cause of the misbehavior can 
yield a positive outcome in the classroom.  

3.1.9 Help Students Understand the Consequences of their Behavior 

When students are aware of the outcome of their behaviors the greater will 
be the possibility for improvement. Teachers and parents alike should use 
disciplinary approaches that result in students being aware of the 
consequences of their negative behavior on themselves as well as on others.  

Disciplinary approaches should allow students to realize that their negative 
behaviors can have detrimental effects on them as well as on others.  
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They should be made aware that their behaviors could harm and hurt others 
and have a reciprocal effect on how others view them. It is important to help 
students to be aware that displaying positive behavior is more conducive to 
successful group work as opposed to negative ones. Swick notes, 
“Disorganized classrooms, poorly planned instructional units, and hostile 
teacher attitudes towards students have a degrading effect on student self-
concept, which is certain to foster discipline problems” (p. 15), (Swick, 
1980). In effect, more organized classrooms, better planned instructional 
teaching, and a more positive overall attitude of teacher can promote a more 
disciplined classroom environment.  

3.1.10 Make Provisions for a “time out” Space 

Students’ tolerance levels tend to be low. Students need time to organize 
themselves so that they can function effectively in groups. This opportunity 
should be given to them, allowing them time to think, have control of their 
own emotions and be better able to organize themselves more will allow for 
the problems to be solved as well as providing the catalyst for them to be 
able to solve their own problems. If teachers are going to handle their own 
problems at school, then an outlet or space should be available for teachers 
to rewind and get themselves together as well, when conditions within the 
learning environment warrant this. Those classrooms that only cater to large 
group instruction are not conducive to providing teachers and students with 
the ideal personal space that they need to function effectively (Davies, 1976, 
Osborn & Osborn, 1977; Sapp, 1973 as cited in Swick, 1980). 

3.1.11 Help Student Modify their Behavior 

Research has shown that when students acquire new ideas on how to modify 
behavior, undoubtedly, they will develop the self-management skills that are 
crucial for developing positive approaches. This will allow for more positive 
approaches to classroom operations. A productive approach in dealing with 
disruptive behavior of students is for students to keep a daily log on their 
behavioral patterns. Teachers too can utilize a check sheet which at the end 
of the day will be reviewed to evaluate whether progress has been made by 
students in extinguishing the undesired behavior. This approach is as a 
transactional behavioral management technique, where the goal is for 
students to reach a level of development (maturity) where they will actually 
monitor their own behavior (Cote, 1973; Denton, 1978; Salvin, 1977; 
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Volknor & Langstaff & Higgins, 1974). It is important for teachers to 
consistently praise, reward and reinforce positive behavior within the 
classroom environment. Students usually respond to positive reinforcement 
and learn to model their behavior accordingly. 

3.1.12 Use of Group Counseling Procedures to Promote Positive 
Behavior 

The dynamisms of group formation oftentimes bring about conflicts. 
Problems in groups often stem from role conflict, misunderstanding of group 
functions, or lack of group cohesiveness (Swick, 1980). A method that has 
proven effective in solving and bringing clarity to this is the use of group 
counselling. Group counselling sessions can be very useful in involving 
students in “value clarification, classroom behavior rules, and problem 
solving and to provide them with opportunities to develop teaming skills” 
(p.16). Of importance is the rich understanding that students can develop in 
these sessions. Students can learn how to function as a group, as individuals, 
also with other students and teachers. (Bradley, 1977; Comer, 1976; Gumaer 
& Myrick, 1974; Lewis, 1976; Schmuch & Schmuch, 1975 as cited in 
Swick, 1980). When the classroom environment has effective behavior 
supports and interventions for students, there will be fewer distractions and 
more teaching and learning will take place.  

3.1.13 Avoiding Reinforcing Negative Behaviors 

Teachers generally attack the negative behaviors of students by direct 
confrontation in order to decrease the occurrence. If students’ behavior is 
redirected towards a more positive or constructive activity this would be a 
useful way of reducing the unwanted behavior. Giving students subtle but 
clear suggestions on how to modify the behavior can also prove useful 
(Fletcher, 1978; Hall & Hall, 1977; Hipple, 1978; Maynard, 1977 as cited in 
Swick, 1980). It is important for the teacher to model the desired behavior 
he/she desires in the classroom and to consistently reinforce this behavior. 
Continuously compliment the positive behavior that is desired.  

3.1.14 Invite Students to Succeed in the Classroom 

Students’ self-concept can be built when they are involved in the teaching 
and learning process. It has been evidenced by research that those teachers 
who give students a great deal of attention whether verbally or non-verbally, 
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those students are usually very positive in their approach to working 
effectively in the classroom. Research indicates that teachers are more apt to 
send positive invitations to those students they perceive as being worthy, and 
on the other hand more lax to those students they perceive as problem 
students. 

When students who have behavioral problems continuously begin to receive 
positive messages from teachers, they in turn will become more productive. 
Therefore, as cited in (Swick, 1980). “The cycle of negative, messages-
negative and behavior-negative messages must be replaced with a positive 
behavior cycle” (p.17). (Henning & Grant, 1972; Howard, 1972; Marne & 
Vallance, 1975, Purkey, 1978).  

3.1.15 Dealing with Cases of Pathological Behavior 

Students sometimes come to school with pathological behaviors which 
impact their behavior within the classroom environment. These behavioral 
patterns are sometimes exhibited in students’ inability to function effectively 
within a group, how they interact with peers as well as teachers.  This 
behavior can negatively affect the students themselves as well as other 
students. Ideally, the classroom is not the place to deal with these 
psychological issues and so collaboration and consultation must be made 
with school officials, parents, community and other agencies outside of the 
school community to refer students for professional assistance (Dale, 1978; 
Tanner, 1978; Whiteside, 1975 as cited in Swick, 1980). 
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4.1 Conclusion 

Studies continue to point to the fact that the approaches taken by educators 
in dealing with disruptive behaviors have been rather reactive and punitive 
and have not been effective in curtailing disruptions exhibited in the 
classrooms. In effect, they are just designed to react to the phenomenon 
rather than to prevent. For educators to win the battle over disruptive 
behavior, all school personnel must be committed to and work collectively 
and interdependently in promoting more positive learning environments, 
conducive to learning. 

Hence educators have to mobilize and strive towards fostering more 
motivating and goal oriented classrooms where students are inspired to work 
towards their educational goals. Studies also point to the fact that those 
classrooms tend to have less distractions and disorderly conduct and 
subsequently, yield greater positive outcomes. Thus effective classroom 
management strategies that will empower educators should be given utmost 
priority from all levels of the education system.   
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